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ABSTRACT The paper shows that independent work of students in current conditions has acquired the status of
one of the critical forms of organization of students’ activities aimed at the development of graduates’ readiness
for permanent self-development as a necessary condition for successful adaptation in a continuously changing
educational, professional, and social environment. The structural components of the independent work of students
as a type of educational activity carried out by students as indirect management from teachers are also revealed.
The pedagogical conditions for increasing efficiency of independent work of students also include a clear definition
of places, goals, and objectives of independent work in the structure of educational process; use of methods for
motivation of students to perform independent work; design and application of a system of successive complicating
level of problems of competence-oriented educational tasks; as well as creation of information and educational
environment.

INTRODUCTION

The daily systematic work of students on a
foreign language, directed by a teacher in terms
of its content, form, methods, as well as meth-
ods of implementation, is now becoming an ur-
gent necessity; otherwise, the efforts of students
and teachers will be equally in vain and fails to
provide the desired results (Alshumaimeri 2011;
Vaganova et al. 2019). It is necessary to note
that students’ independent work as a specific
form of educational activity can play a signifi-
cant role in increasing levels of educational and
cognitive motivation. In addition, levels of mas-
tering a foreign language require teachers to pre-
teach methods, forms, and contents of this work
(Pilat et al. 2014; Abeysekera and Dawson 2015).

The main task of higher education is thus
the formation of a creative personality of a
specialist capable of self-development, self-ed-
ucation, and innovation. The solution of this task
is hardly possible only by transferring knowl-
edge in ready-made forms from a teacher to stu-
dents. Therefore, it is necessary to move stu-
dents from passive consumers of culture to ac-
tive creators who know how to formulate a prob-
lem, to analyze ways of solving it, to find optimal
results, and also to prove its correctness (Osi-
pov 2013; Shurygin and Krasnova 2016).

Previous studies have shown that indepen-
dent work still does not have a proper organiza-
tion, and professional self-education as an es-

sential factor in shaping the personality of fu-
ture specialists does not take an appropriate
place in its preparation (Hashim 2008; Osipov
2013). The study of the real state of indepen-
dent work correspondingly indicates that stu-
dents have little knowledge of general educa-
tional skills such as note-taking, reviewing, anal-
ysis, and synthesis of reading materials (Reed
et al. 2016; Kourea et al. 2019). With an indepen-
dent study of educational materials and primary
sources, students can thus find it challenging
to identify basics in the formulation of their con-
clusions, opinions, and evaluation of reading
materials. Active independent work of students
is therefore possible only if there is severe and
steady motivation. The most influential moti-
vating factor is preparation for further produc-
tive professional activity.

The essence of independent work can con-
sist of self-organization of an understanding of
studied materials extracted from various sourc-
es in building students’ points of view, and their
attitudes are then studied in determining the
practical significance of the materials reviewed
(Manyika et al. 2016). The organization of inde-
pendent work begins, first of all, with:

Determining the content and volume of
independent work for each course;
Establishing a specific dose of materials
for self-study in each topic in a particular
period;
Specifying the content of workshops on
the formation of students’ self-study skills;
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Using an introductory lesson, during
which students get acquainted with the
program and the nature of the tasks as well
as the requirements for independent work.

Many studies emphasized that providing
education for a creative specialist is impossible
without mastering theoretical foundations of
disciplines, developing students’ abilities to
operate theoretical knowledge in a practical set-
ting, and using them in solving professional
problems (Ball et al. 2010). Students should be
thus able to answer questions, understand pro-
posed situations, determine ways out of it, and
also review or prognosticate monographs, arti-
cles, and direct observations of production pro-
cesses during practice.

The variety of tasks for independent work,
giving them not only information but also a pro-
fessional orientation and establishing a close
connection between theory and engineering
practice is the incentive that motivates develop-
ment of skills and abilities of independent work
and facilitates restructuring of students’ person-
ality structure into that of a specialist (Alm et al.
2019). The effectiveness of students’ indepen-
dent practice as a criterion of quality of peda-
gogical management of the educational process
can be consequently determined by its devel-
opment in two ways:

In levels of mastering students’ self-train-
ing ability to navigate in situations for mod-
eling future professional activity through
task situations, special exercises, and use
of theory to solve standard practical tasks.
In a degree of involvement of students in
research activities through the performance
of non-standard tasks and those of in-
creased complexity and real production
practice with the maximum use of life expe-
rience of students, orienting them towards
the future professional activity.

Therefore, the effectiveness of the indepen-
dent work of students is mostly determined by
the presence of active methods of its control.
This emphasizes the importance of organizing
and governing functions of a teacher and, at the
same time, the need to comprehend students
who study by themselves as certain subjects of
academic activity.

Literature Review

One of the leading trends in the develop-
ment of modern education, including higher
teacher education, is the orientation towards the
formation of a graduating student capable of
self-learning, developing knowledge and skills
for the purpose of self-actualization, on the one
hand, and meeting challenges of the external
environment, on the other side. However, an ef-
fective and efficient manifestation of this trend
requires heightened attention to the issues of
effective organization of students’ independent
work as the most critical educational mechanism
for the formation and development of self-edu-
cation abilities. Taking into consideration the
factors of globalization and digitalization of ed-
ucation, the issue of studying students’ work as
a form of organization of learning, and a way of
educational activity is becoming actual.

Objective

The primary purpose of this study was to
reveal modern scientific ideas about the content
and functions of students’ independent work.

METHODOLOGY

The methods implemented in the current
study included as following:

Analysis of Pedagogical Literature

 It is a synthesis of what has been published
by scholars and researchers on some aspect of
teaching and learning. The purpose of the writ-
ten review is to summarize, synthesize, and eval-
uate published material on a problem or issue
(Kravchenko et al. 2018).

Generalization

Generalization, which is an act of reasoning
that involves drawing broad inferences from
particular observations, is widely acknowledged
as a quality standard in quantitative research
but is more controversial in qualitative research.
The goal of most qualitative studies is not to
generalize but rather to provide a rich, contextu-
alized understanding of some aspect of human
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experience through the intensive study of par-
ticular cases. The goal of most qualitative stud-
ies is not to generalize but rather to provide a
rich, contextualized understanding of some as-
pect of human experience through the intensive
study of particular cases. Yet, in an environment
where evidence for improving practice is held in
high esteem, generalization in relation to knowl-
edge claims merits careful attention by both qual-
itative and quantitative researchers. Issues re-
lating to generalization are, however, often ig-
nored or misrepresented by both groups of re-
searchers. Three models of generalization (Ting
and Witten 1997).

Analysis of Empirical Experience

The empirical analysis is an evidence-based
approach to the study and interpretation of in-
formation. The empirical strategy relies on real-
world data, metrics, and results rather than the-
ories and concepts.  The empirical analysis is
integral to the scientific method and is the usual
approach used to study subjects for a probable
answer through quantified observations of em-
pirical evidence. The empirical analysis never
gives an absolute answer; however, only a most
likely explanation based on probability (Levering
2002).

RESULTS  AND  DISCUSSION

The nature of the unsupervised activity and
its structure as one of the core problems of di-
dactics has been an attractive issue for many
researchers (Abasov 2007; Sharf 2011; Kapus-
tin et al. 2014; Strekalova 2014; Vaganova et al.
2019). The analysis of pedagogical literature
emphasized that in domestic pedagogy, the most
intensive study of self-directed learning of stu-
dent’s falls on the 60-70s of the last century. At
this stage, a dominant view of the independent
work of students as activities to perform specif-
ic tasks without the direct involvement of teach-
ers in lessons, and the process of training activ-
ity at home was formed. The main goal of work-
ing independently was to develop apprehensive
powers and abilities of students as a factor of
improving the quality of knowledge (Reed et al.
2016; Kourea et al. 2019).

The next stage in the development of ideas
about the independent study of students falls
in the 80s of the 20th century and is associated
with the name of Pidkasisty (1980). The devel-
opment of the problem also made it possible to
expand and deepen the scientific understand-
ing of individual work. So, students’ working
alone began to be considered not only as an
independently completed educational task but
also as a form of manifestation of the indepen-
dence of thought processes (that is memory and
thinking) when performing a task. In addition, it
is essential to note that the idea of working in-
dependently has formed as a specific pedagog-
ical means of organizing students’ unsupervised
activities.

In 1980, Pidkasisty, as a specialist in the field
of independent work, emphasized the idea that,
by the 80s of the last centuries, the essence of
students’ independent work had not been re-
vealed in the didactics of higher education (Pid-
kasisty 1980). In this regard, a question arises;
how do the modern didactics of higher educa-
tion reveal the essence of the independent work
of students?

The analysis of scholarly literature shows
the existence of a wide range of definitions of
the concept of “independence.” It has also been
interpreted as a person’s ability to determine the
general direction (and not just to set particular
goals and objectives) of their activity, to plan,
organize, actively engage in, and guide their ac-
tions without external assistance and supervi-
sion; and to see, formulate, and find a solution
to a question or a problem on their own (Osipov
2013; Rubinstein and Simon 2013).

Other researchers such as Kourea et al. (2019)
and Vaganova et al. (2019) had also defined in-
dependence as the psychological state of a per-
son, manifested in need and ability to think in-
dependently, to analyze complex learning tasks,
to size an unknown situation, and to solve prob-
lems without exterior help. In addition, the es-
sential features of an independent personality
are critical thinking, the presence of one’s own
viewpoint, and the ability to defend it using
appropriate arguments (Kourea et al. 2019; Vaganova
et al. 2019).

As regards, the independent work of stu-
dents comes into focus as a multidimensional
phenomenon. On the one hand, it is considered
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as one of the critical types of educational activ-
ities of students, involving the use by students
of specific techniques and methods in the pro-
cess of theoretical and practical educational and
vocational training. On the other hand, in the
context of informatization and digitalization of
education students’ independent work, it is one
of the leading forms of organization of education
in higher school. The role and the place of indepen-
dent study of students are also ever-increasing.

The main goal of the independent work of
students is that, in the end, each student be-
comes an active subject of learning activity. The
student’s subjectivity suggests that they are
capable and ready to independently design their
own individual educational trajectory, taking into
account their needs, interests, opportunities, and
living conditions. It also means the presence of
skills and motivation to carry out research work
as well as skills of searching for and selecting
adequate information from all inexhaustible va-
riety of its sources. This fact also be mentioned
by Vaganova et al. (2019).

How to achieve this and how to implement
the process of turning a student into an active
subject of one’s educational activities remain as
the main questions.  In the theory of higher ed-
ucation, as well as among teachers and princi-
pals of higher schools, there is a well-established
point of view that in order to turn a student into
an active subject of one’s learning activity, it is
necessary to increase proportion of students in
the structure of the educational process and also
use methods and techniques of active learning.
One can agree with this standpoint, but only in
part. The point is that students’ working alone
really helps in increasing the cognitive indepen-
dence of students to educate the motivational-
need sphere, planning skills, and organization
of their own learning activities. But this does
not happen automatically, only because teach-
ers plan and realize various forms and methods
of students’ independent work.

A true personal inner-directedness in any
activity, including learning, takes place in the
case when the whole activity (from goal setting
to monitoring and evaluating) is carried out by
students. Meanwhile, in the traditional practice
of learner-centered education, it is a teacher (and
not a student) who sets the goal of independent
work, they also encourage students to do it in

various ways (most often, this is a threat to re-
ceive a failing grade), determines the duration of
individual work, and also controls and estimates
its results. In other words, the teacher manages
the independent work of students at almost all
its stages, except the actual process of comple-
tion assignment. This is also one of the essen-
tial drawbacks of the approach to the organiza-
tion of independent work (Kourea et al. 2019).

With this understanding of the role and the
place of the students’ independent work, no
matter how much its volume and specific weight
in the system of training is increased, it is un-
likely that students will become true subjects of
learning. From this, it follows that students can
become a true subject of learning activity when
they manage their own learning activity, that is
when self-directedness of learning activity takes
place (Abasov 2007). It should be borne in mind
that when organizing the independent work of
students, it is necessary to focus not so much
on the development of subject knowledge and
skills as on the development of their skills to
learn as one of the key competencies of a mod-
ern person, regardless of the level and direction
of education.

As an activity performed by students under
the indirect supervision of the teacher, indepen-
dent work structurally represents the intercon-
nection of organizational, methodological, and
regulatory components. An organizational com-
ponent implies the preparation of teaching aids
for independent work of students, containing
seminar plans, topics of essays, and research
projects, tests, as well as situation-oriented
learning activities and situations. A methodolog-
ical component also includes the development
of activities for students to work independently
during lectures, seminars, and workshops, and
to prepare for tests and exams. A regulatory com-
ponent is thus focused on the use of techniques
and methods aimed at motivated involvement of
students in the performance of tasks for inde-
pendent work as well as the development of their
creative potential.

If students’ independent work is used as a
form of educational organization, it is character-
ized by external and internal features. External
ones include spatial-temporal (that is classroom
and extracurricular, virtual, and network), as well
as characteristics observed in the activity (that
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is; planning, completing assignments without
teacher’s direct involvement, systematic self-con-
trol of progress and results of work performed, as
well as its correction and improvement). Internal
features refer to needs, motives, and goals as well
as cognitive actions of students aimed at achiev-
ing a goal without exterior help (Kapustin et al.
2014).

Different forms of independent work of stu-
dents are singled out. So, for example, accord-
ing to the training venue, one differentiates ex-
tracurricular and classroom independent work.
Extracurricular independent work is assigned by
teachers but without their direct participation.
This includes preparation for seminars, selec-
tion and study of special scientific and method-
ological literature using electronic media, prepa-
ration of reports, reference papers, essays; a
compilation of an annotated listing, preparation
of referee reports on a manual or an article, mi-
cro-research, development of presentations, and
other visual materials (Vaganova et al. 2019).

Classroom independent work is also carried
out within training sessions on instruction and
under the direct supervision of teachers. Its
types can be encouraging students to ask ques-
tions from teachers or fellow students on the
topic of the seminar, speaking with an evalua-
tive judgment, test check of students’ knowl-
edge, administration of term quiz and express
quiz on the topic of the seminar, as well as pair or
group work on completing brief assignments.

In terms of the role and the place in the basic
educational program, one differentiates indepen-
dent academic work and research work. Academic
independent work can be classroom-centered
and extracurricular. With regard to research work,
it is usually an extracurricular form of indepen-
dent work aimed at developing students’ readi-
ness for projecting and conducting research in
the field of education. In the context of a compe-
tence-oriented education paradigm, a teacher’s
position in the process of designing, implement-
ing, and reflecting the results of students’ re-
search work also changes. The teacher is already
in the role of a mentor and a participant in the
independent research work of students. Stu-
dents’ research work as a type of their indepen-
dent work in modern conditions is also consid-
ered as a completed cycle of productive activity,
which encompasses three phases of design, im-

plementation, and reflection of the results. Ac-
cordingly, it is necessary for students to devel-
op an orientation basis, skills, and abilities for
the implementation of all phases and stages of
research activities (Sharf 2011).

The idea that independent work should also
be built on the training of research activities finds
theoretical justification in the work by Strekalo-
va (2014), who substantiated that “when the
learning process is transferred into an open in-
formation and education environment, students’
independent work becomes an information and
research activity, the subject of which is large
amounts of information, the goal is to acquire
new knowledge, the means is modern ICTs, and
the peculiarity is the openness of environment
and the absence of any restrictions on the mate-
rial to  be studied and knowledge to be advanced
in” (Strekalova  2014). At the same time, the stu-
dents’ information and research activity are un-
derstood as that based on modern information
and computer tools as well as the process of
searching, storing, processing, communicating,
and producing information; aimed at discover-
ing new knowledge and research methods.

The studies of the theory and practice of
organizing students’ independent work indicate
that the following can be considered as educa-
tional conditions for increasing the effective-
ness of students’ independent study; a clear
definition of place, goals and objectives of this
form of organization of learning in the structure
of teaching; introduction of methods aimed at
increasing students’ motivation to do indepen-
dent work (the usefulness of the work performed,
intensive training, and business and situation-
based classes); thorough preliminary designing
of a system of competently-oriented education-
al tasks that are becoming increasingly compli-
cated by the level of difficulty by teachers, pur-
poseful formation of students’ skills and abili-
ties to perform independent work, a combina-
tion of different forms, types, and kinds of inde-
pendent work in a real educational process, tak-
ing into account external and internal factors;
creation of an information and education envi-
ronment that provides the possibility of remote
interactive access to all didactic resources; and
exercise of objective and systematic control of
the results of all independent work of students,
taking into account the quality and opportune-
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ness of their implementation based on the use
of a point rating system.

CONCLUSION

Independent work of students in modern
conditions has acquired the status of one of the
key forms of organization of students’ activities
aimed at developing readiness of graduates for
permanent self-development as an essential
condition for successful adaptation in a con-
stantly changing educational, professional, and
social environment. The effective realization of
the pedagogical potential of students’ indepen-
dent work also involves appropriate use of differ-
ent types and levels of individual work (that is
reproductive, partially research-based, and cre-
ative) in the educational process with a dominant
organization of productive (project) activities.

RECOMMENDATIONS

Future researchers can provide questionnaire 
data from old teachers/students who experienced
different education system and young teachers/
students who are teaching/learning now, in order
to reveal modern scientific ideas about content
and functions of students’ independent work.
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